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Abstract. The article deals with definition of English language discourse as a combination of mental and speech actions
performed by subjects of educational process at the English language classroom. The author proves that educational discourse
concerns knowledge and skills transferring, establishment relations between educational process subjects and evaluation of
language competence of those who learn. Phraseological units are considered to be a significant property of English language
educational discourse as they help the discourse be more effective and get students more motivated. Also, we assume that
the proper usage of phraseological units in the English language classroom makes the educational process better and more
focused on foreign language learning. The author analyzed three different approaches to classification of phraseological units
in English language educational discourse and provided the examples to illustrate the types definitions. We have come to
the conclusion that native and foreign classification vary as they are based on different criteria and linguistic characteristics.
Besides, we offer that the knowledge of idioms is an indicator of high level English language competence of students and
precondition of their professional competence as they will be able to perform professional duties by means of foreign language
and consider social and cultural peculiarities of foreign language speakers. To realize this, we investigated the requirements to
incorporation of phraseological units within the learning process and found out that some types of exercises can be effective;
context analysis of new vocabulary and collaborative learning. The author proves that phraseological units should be widely
used in the English language classroom while explaining new material, commenting on students’ behaviour and achievements,

developing instructional materials or courseware.

Keywords: educational discourse, phraseological units, classification, figurative meaning, literary meaning, English

language classroom.

Introduction. Teaching process at the higher ed-
ucational establishments concerns the transfer of top-
ical information, based on oral presentation, relevant
demonstration materials, video and audio resources, to
the students as the recipients of messages oriented to-
wards building their knowledge and skills. The teacher
to be effective transmitter of important information, to
introduce data, to share them efficiently and meaning-
fully needs to use a specific communication code with-
in educational process — educational discourse

Review of the literature. A number of native [A.
Habidulina, L. Koltok, A. Nikitina, N. Melnyk] and for-
eign scientists [T. van Dijk, M. Manoliu] investigated
the general problems of educational discourse, its defi-
nition, characteristics and peculiarities. The studies of
A. Habidulina concern the linguistic peculiarities of ed-
ucational discourse like lexical, grammatical or stylis-
tic. J. Jarvis and M. Robinson analysed the educational
discourse from the point of view of teacher response
and support to pupils’ learning in the English language
classroom. N. Kostina, M. McCarthy, F. O’Dell, N. Ze-
rkina, and A. A. Zarei provided the detailed classifi-
cation of phraseological units, including idioms relat-
ed to school and education. Certain scientists [N. Can
Daskin, O. Khan, N. Kostina, N. Zerkina] devoted their
papers to the problem of use of phraseological in ed-
ucational discourse and their function for teacher-stu-
dent communication code. A. N. Asri, G. Gimaletdi-
nova, L. Khalitova, and D. Rochmawati investigated
the ways of using phraseological units in teaching of
English as foreign language.

The aim of the article is to explain the usage of

phraseological units in the educational discourse by an
English language teacher during the educational pro-
cess at the higher educational establishment. Also, the
paper is to explain the different approaches to classi-
fication of phraseological units in English educational
discourse and to outline the function of English lan-
guage idioms in the classroom in order to enhance the
efficiency of educational process.

Presentation of the material. Many scientists
[Bhinder, 2019, Habidulina, 2009, Nikitina, 2013, Mel-
nyk, 2013] agree that educational discourse is a combi-
nation of mental and speech actions of educational pro-
cess subjects, stipulated by the pedagogical aim, tasks,
and certain learning situation. According to M. Mano-
liu [1995, p. 222] educational discourse deals with the
knowledge transfer, establishing relationships between
linguistic signs and the content of a sign given by the
language; it takes place through the teacher’s speech in
the classroom.

On this basis, it can be construed that English lan-
guage educational discourse is caused by the subjects
engaged in the English language learning procedures.
The findings enable us to declare that English language
educational discourse can be classified according to:

way of delivering the message (oral or written);

actor of communication (teacher or student);

place of message transfer (institution itself, on-
line environment, at home while doing homework);

source of discourse (teacher’s speech or instruc-
tional materials, spontaneous or prepared student’s
speech, learning material which is in the textbooks or
course books);
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application of teaching aids (message transferred
via technical aids or immediately by educational pro-
cess subjects);

number of people engaged (massive or individ-
ual);

type of lesson during which message is trans-
ferred (lecture, seminar, practical lesson, demonstra-
tion session, consultation, or examination);

style (formal, informal, or semiformal);

type of school where messages are exchanged
(kindergarten, primary school secondary school, or
high school).

T. van Dijk [1980] characterizes educational dis-
course based on presentation performance including
writing or sound features (loudness, pitch, warmth, fa-
cial work, gestures, head position etc.) and paratextual
properties (laughing, showing emotions, illustrations,
structure of the written text, font, etc.).

The analysis of instructional materials, didactic
resources, teacher’s guides, students’ textbooks and
scientific papers [Jarvis and Robinson 1997] shows
that phraseological units are more often used in writ-
ten, teacher’s, formal or semiformal discourse. Also, it
is found more frequently in original English language
textbooks or specially designed instructional materials,
during lectures, seminars, or demonstration sessions.
Subjects engaged in the educational process at the
higher educational establishment tend to use phrase-
ological units intentionally more often. Their speech
contains meaningful phraseological structures and they
easily use more complicated units to enrich their vo-
cabulary. These findings prove that the study of phra-
seological units in English language educational dis-
course is very important to make the teacher’s speech
more effective, to enhance the efficiency of educational
process itself, to diversify educational materials and to
increase students’ motivation to learning. This task is
even more important as phraseological units concern
cultural and figurative aspects and require high level
of foreign language acquisition. Phraseological units
need to be taught explicitly by means of instructional
materials in foreign language classroom. O. Khan and
N. Can Daskin [2014, p. 97] agree that knowledge of
idioms constitutes an important component of students’
communicative competence.

Phraseological unit is a non-motivated word-
group that cannot be freely made up in speech but is
reproduced as a ready made unit [Davletbayeva, 2010,
p- 43]. Phraseological units are characterized by repro-
ducibility, idiomaticity, and stability. Reproducibility
means regular use of phraseological units in speech as
single unchangeable collocations. Idiomaticity touch-
es upon the quality of phraseological unit, when the
meaning of the whole is not deducible from the sum of
the meanings of the parts. Stability of a phraseological
unit implies that it exists as a ready-made linguistic unit
which does not allow of any variability of its lexical
components of grammatical structure.

According to N. Zerkina and N. Kostina [2015, p.
145] the vocabulary of the English language consists of
words and, so called, words equivalents which are not
created by speakers but used as ready-made linguistic
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units. Such units are primarily characterized by the con-
tradiction which exists between the semantic integrity
of the whole and the formal independence of its parts.
The scientists found that it is very difficult to draw the
accurate boundaries between free word expression gen-
erated in the process of speech and phraseological unit
used as ready-made and possessing figurative meaning
as it depends on speaker’s social, ideological attitude
to the message, its cultural background and previous
experience. Definitely, the teacher’s and student’s vo-
cabulary vary, and they use completely different phra-
seological units. Often, we notice that they use word
expressions in different ways considering their level of
foreign language competence.

Considering the classification of phraseological
units, we suggest using the following one. The classi-
fication was developed by M. McCarthy and F. O’Dell
[2002] and it includes seven types of phraseological
units:

verb-plus-object (have second thoughts, change
one’s mind, take advantage of one’s knowledge);

prepositional phrases (up to something, out for
the count, off the mark, out of one’s mind, over and
above);

compounds  (single-minded,
open-ended, light-hearted);

binomal phrases (high and mighty, safe and
sound, peace and quiet, high and dry, day and night);

simile (as good as gold, as strong as horse, eat
like a bird)

conversational phrases (get in touch with some-
body, get well, lost for words)

proverbs and sayings (an apple a day keeps the
doctor away, a light at the end of the tunnel, every cloud
has a silver lining, don’t judge a book by its cover).

At the same time some works [Kiango 2003]
refer to the semantic categorization of phraseological
units that can be applied to the English language. They
are the following:

pure idioms which are the products of regular reu-
tilization, then figurative spreading out fossilization;

figurative phraseological units which have literal
and figurative meanings;

restricted collocations which are considered as
semi-idioms in which one word has a figurative mean-
ing in a context and the another one has a literal mean-
mg;

down-to-earth,

open collocations whose components have both
literal and free use.

One more classification divides phraseologi-
cal units into four groups [Zerkina and Kostina 2015,
p. 147]:

real words which possess components with literal
meaning (back to basics, fill in the blanks);

potential words which have components with
weakened lexical meaning and weakened syntax func-
tions (teach someone lesson, a quick learner, figure
something out);

“former” words that are re-comprehended com-
ponents of phraseological fusions (to run amok, much
ado about nothing, vim and vigour);

ghost-words which include words that do not ex-
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ist in English, but represents a calque from other lan-
guages. They are found in this phraseological unit only.
Ghost-words are an extremely rare phenomenon (ad
absurdum, alma mater, carte blanche).

A. N. Asri and D. Rochmawati [2017, p. 48] ex-
plain the benefits of phraseological units in the English
language classroom. The scholars insist that learning
phraseological units of another language is a guide to
understanding the humor and character of that culture
as idioms constitute an important cultural element of
the language. Also, they think that learning set expres-
sions helps helps the students understand the peculiari-
ties of the English language.

Su-Yueh Wu [2008] made the detailed research
on teaching English phraseological units in the Eng-
lish language classroom. Considering his findings, we
can say that the best way of teaching phraseological
units is teaching them in context as its role is central in
language learning. Non-native students do not under-
stand the various meanings of new words in different
context. That is why it is suggested to apply them in
different contexts. When teacher provides a rich con-
text for students, he creates all possibilities for foreign
language learning and practice simultaneously. And
also, it is obvious that students learn foreign language
more productively in more meaningful contexts than
they simply memorize isolated words through drilling
or translation exercises.

One more effective method of teaching phraseo-
logical units deals with dialogues or group discussions.
Communication in pairs or within groups is a very help-
ful strategy to increase students’ communication. Such
discussions can provide subjects of educational process
with a number of opportunities to build communica-
tive skills, enrich vocabulary and acquire sociocultur-
al knowledge. At the same time horizontal learning is
very comfortable way of learning that provides friend-
ly atmosphere and absence of fear to make a mistake
if spoken in front of the classroom. Students engaged
in collaborative talk during content reading exercises,
assisted one another in understanding the meaning of
challenging words, getting the main ideas, and answer-
ing questions about what they read. As a result, group
discussion appears to be an effective technique to en-
hance students’ reading comprehension and knowled-
he of phraseological units [Su-Yueh Wu 2008]. Also,
we can say that collective knowledge can generate the
correct meaning of phraseological unit more frequent-
ly that individual one and if working together students
rarely use dictionaries or ask for translation. Coopera-
tive learning also focuses on the learners’ reflection and
evaluation of their own learning [Richards and Rodgers
2001].

A. Zarei [2014] considers the following coop-
erative exercises are the most effective for teaching
phraseological units: learning together and alone,
teams-games tournaments, group investigation, jigsaw
procedure, student teams achievement divisions, com-
plex instruction, team accelerated instruction, coopera-
tive learning structures, cooperative integrated reading
and composition. These techniques may differ in du-
ration and rules but they have common requirements

o
to make them more effective in the English language
classroom. They are the following: Groups should be
heterogeneous; Teacher provides strict and accurate
instructions; Students are free to practice together; Stu-
dents can easily help each other; Practice is based on
authentic context; Problem solving is the pedagogical
target of the exercise; Teacher acts as a facilitator and
source provider; Evaluation is based on free discus-
sion; Classroom become a social system for investiga-
tion and problem solving. Students are not limited in
movements; Students have all necessary materials for
the exercise; Students are highly motivated; In case of
negative effects, teacher acts as a “problem solver”.

The algorithm of work with English language
phraseological units within educational discourse in-
cludes the following steps:

1. Students identify the type of idiom.

2. Explain it in its context (especially when it is
used within educational discourse).

3. Find out an adequate Ukrainian equivalent.
Compare figurative and literal meanings in the target
language. Answer the question whether phraseological
unit relates to educational discourse literally or
figuratively.

4. Provide Ukrainian sentence with proper
phraseological unit.

5. Make additional English language sentences
containing new phraseological units that show its
figurative and literal meaning.

Such exercises and the algorithm mentioned
above will help to enrich vocabulary, to make English
language educational discourse more effective and to
motivate students for learning foreign language.

Conclusions. English language educational dis-
course is a combination of mental and speech actions
performed by subjects of educational process at the
English language classroom. It deals with knowledge
and skills transferring, establishing relations and eval-
uation of language competence of those who learn.
Most often English language educational discourse is
realized within the educational establishment. Posses-
sion of phraseological units is a significant property of
English language educational discourse. It makes the
discourse more effective and get students more mo-
tivated. According to a number of findings we have
come to the conclusion that there is a unified classi-
fication of phraseological units. Thus, M. McCarthy
and F. O’Dell [2002] divide phraseological units into
verb-plus-object, prepositional phrases, compounds,
binomal phrases, simile, conversational phrases and
proverbs. J. Kiango [2003] distinguishes pure idioms,
figurative phraseological units, restricted collocations
and open collocations. According to N. Zerkina and N.
Kostina [2015] phraseological units are divided into
real words, potential words, “former” words and ghost-
words. The benefits of phraseological units in English
language education discourse are obvious as they guide
to understanding foreign language culture, mentality,
history, and humour. The knowledge of idioms is an in-
dicator of high level language competence. Due to this,
English language teacher should use phraseological
units in the classroom while explaining new material,
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commenting on students’ behaviour and achievements. Further we are planning to investigate the struc-
Also, evaluation of students’ learning outcomes should ture of English language educational phraseological
concern the frequency and accuracy of usage of phra-  units and pay attention to the ways of their rendering
seological units. into Ukrainian.
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BUKOPUCTAHHSA ®PASEOJIOITYHUX OTUHUIDL Y HABYAJIBHOMY JUCKYPCI
AHIJIIMCHKOI MOBH

AnoTtanis. CtarTs MpUcBIYCHA BU3HAYCHHIO MTOHATTS «aHTIIOMOBHHH IEJaroriaHuii AUCKYPC, M0 TIKIE 10
Ha00pPy PO3yMOBHX Ta MOBJICHHEBUX JTiH, IKi BYMHSFOTH Cy0’ €KTH OCBITHBOTO IPOIICCY 11T YaC BUBYCHHS aHITICHKOT
MOBH. ABTOPKa JJOBOJUTH, III0 TIEJArori9HNi IUCKYPC TiCHO ITOB’A3aHUH i3 6e3mocepeHiM epeaaBanHsIM 3HaHb
Ta YMIHB 13 HaBYaJIbHOI JUCIHILUTIHU, BCTAHOBJICHHSIM MO3WTHBHOI B3a€MOJIi MK BHKJIaJadeM Ta CTYICHTaMH,
OL[IHIOBaHHSM HaBYAJIbHUX JOCATHEHb THX, XTO HABYAETHCS, @ TAaKOXK MiABUIIEHHSM DIBHA iXHBOI 1HIIOMOBHOI
KOMIIETeHTHOCTI. PpazeosoriyHi OMUHHUII € HEB1JI' EMHUM KOMIIOHEHTOM aHIJIIOMOBHOTO I€/IaroriyHOTO TUCKYPCY,
OCKiIbKM BOHHU JIOTIOMAraroTh IiIBUIINTH €(PeKTUBHICTh BCHOTO OCBITHBOTO IPOIECY Ta CIPHIIOTH OCHUICHHIO
PiBHSI MOTHBALIIT CTY/ICHTIB, SIKi BUBYAIOTh iIHO3eMHY MOBY. IIpaBHiIbHE BUKOPHCTaHHS (hpa3eoNOTiYHUX OAWHHIIb
Ha 3aHATTI 3 aHIIHCBHKOI MOBH JOIIOMAra€ CTYJAEHTaM YBaXKHO CTAaBUTHCS N0 MOBHHX OJHMHHIb, PO3LIHPIOE
IXHI{ CIIOBHUKOBUI 3amac Ta CIpUs€ MiABHUICHHIO PiBHS TOTOBHOCTI JI0 iHIIOMOBHOTO CIIKyBaHHS. Takox Mu
MIPHUITYCKa€MO, IO (Pa3eosIOTiqHI OAMHUII 0OYMOBIIOIOTH (DOKYCYBaHHSI OCBITHBOTO IPOIIECY HA TOCSITHEHHS
BH3HAYEHOTO IEIaroriyHOTO 3aBJIaHHS.

VY crarTi AeTanpHO MpoaHaIi30BaHi miIxonu 10 kKiacugikarii (ppa3eoqoridyHuX OIUHHUITE, IKi BXHBAIOTHCS B
AHIJIOMOBHOMY TIE€AarorivHOMY JUCKYpCi. ABTOPKOIO JAETABHO JOCIIIKEHO KOXKEH THIT (hpa3eoIoTiYHNX OJUHUIIb
Ta MONAHO IXHI MpHUKIagu I eQeKTuBHOI imrocTpamii. 3’scoBaHO, 1O 3apyOiXHI Ta BITYM3HIHI HiAXOIU 10
kacudikanii (ppazeooriYHNX OAMHUIB 3HAYHO BiJIPI3HSAIOTHCS, OCKLIBKH 32 OCHOBY B3TO BiIMIHHI KpUTEpii Ta
JHTBICTHYHI XapaKTepUCTUKH. KpiM TOro, My NiHIIITH BUCHOBKY, II0 3HAHHS (Ppa3eoIOrigHIX OAWHHUIIb BU3HAYAE
BHCOKHUI piBEHb IHIIOMOBHOI KOMIIETEHTHOCTI Ta € mepenyMoBoio (opmyBaHHS NpodeciiiHoi KOMIETEHTHOCTI
MaiiOyTHROTO (haxXiBIs, OCKINBKH JTa€ 3MOTY 3IiiicHIOBaTH mpodeciiiHi 000B’s3ku 3ac00aMu iIHO3eMHOI MOBH 3
ypaxyBaHHSIM COILIaJbHUX Ta KyIBTYpPHHX XapaKTEPHCTHK HOCIIB MOBH. Y CTarTi IOJaHO PEeKOMEHMAIlii 1010
iHKOpIIOpatii (pa3eoqOTiYHNX OIUHHIIB B OCBITHIN MPOIIEC 3aKIaay BUIIOI OCBITH, OITUCAHO AJITOPUTM POOOTH 3
(pazeoyOriYHUMH OAMHUIIIMH Ha 3aHSTTI 3 aHIIHCEKOT MOBH.

KirouoBi cioBa: nemaroriuauii tuckypc, hpaseonoridai oquHuIi, Ki1acugikaris, MetadoprudHe 3HAYCHHS,
JiTeparypHe 3HaYeHHsI, 3aHATTS 3 aH[TIHCHKOT MOBH.
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