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Abstract. The article examines the actual problem of forming the competence of individual foreign language improve-
ment in the context of learning English by students of non-linguistic majors. The purpose of the research is to analyze the
effectiveness of the application of modern methods aimed at developing the competence of individual foreign language training
among students of non-language majors. The work proves the necessity of forming students’ abilities and skills of independent
study of foreign languages, which is a key element of successful professional development in the modern world. The content of
the principle of communicative orientation of education, situational and thematic organization of educational material, activity
nature and socio-cultural orientation of the educational process are revealed in detail. The article includes a theoretical analysis
of the problem, as well as a description of practical recommendations for the formation of students’ competence in the field of
individual foreign language improvement; differentiated approaches to the formation of students” competence are considered,
in particular, the use of modern technologies in the educational process.

The basic principles of classroom organization of foreign language students’ work are highlighted, as well as means of
independently improving the level of English knowledge, including the use of various sources of information, such as audio
and video materials, electronic textbooks and online courses. Teaching methods that contribute to the formation of independent
foreign language learning skills are described in detail. The results of the study indicate that the formation of competence in in-
dividual foreign language improvement is an important element of the professional training of students of non-language majors.
As a perspective for further scientific research, it is proposed to conduct an analysis of the means of pedagogical monitoring

practiced within the framework of English language training of students.
The practical significance of the research lies in the possibility of applying the proposed methodological approaches in
the educational process of higher education institutions to improve the effectiveness of students’ independent foreign language

learning.

Keywords: foreign language training, extracurricular work, self-education, communication, individual program.

Problem statement. A high level of foreign lan-
guage proficiency (in most cases, the main one is Eng-
lish) is an important factor in the system of professional
training of a higher education student. The belief that
only those specialists who directly use a foreign lan-
guage in their work communication (philology, transla-
tion studies, international relations, tourism, etc.) need
high-quality foreign language competence in the twen-
ty-first century, which is characterized by rapid globali-
zation and integration processes and makes the modern
world more mobile, is clearly outdated. Building a suc-
cessful career in any field of human activity is quite
difficult without the use of experience exchange proce-
dures, internships, interregional / international practice;
participation in scientific and practical conferences,
symposia, workshops, which also requires knowledge
of at least one foreign language.

Despite the fact that domestic higher education
institutions pay considerable attention to intensifying
interest in foreign languages and searching for the best
methods, effective technologies, and techniques for
working with students learning them, this issue is not
without relevance and requires an individual approach.
This is due to the general approach to the system of for-
eign language learning at all educational levels. For ex-
ample, university students of non-linguistic specialties
usually have different initial levels of training (after
school / college), and therefore may have individual
difficulties with different parts of linguistics, the num-
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ber and ability to operate with vocabulary. In addition,
they often face the problem of maintaining their level
of foreign language proficiency in the future, which
requires subjective skills to improve their foreign lan-
guage (communicative) skills.

Analysis of the previous research. The forma-
tion of individual foreign language improvement com-
petence in the long run helps students of non-language
specialties to become more independent and active
participants in their own learning process. This opin-
ion is shared by a number of researchers. For example,
V. Pisarenko notes in her work that, the problem of ed-
ucational technology efficiency is based on strategies
of representation, acquisition, storing, reproducing, and
actualization of various forms of educational informa-
tion [Pysarenko 2017]. The focus of research Y. Dop-
pelt, C. Schunn, E. Silk, M. Mehalik, B. Reynolds,
E. Ward was an evaluation of the impact of teacher
professional development on student achievement dur-
ing implementation of a reform curriculum [Doppelt,
etc. 2009]. A similar theme can be traced in Richards
C. Jack research [Richards 2013].

Research aim and objectives. The purpose of
our study is to analyze the effectiveness of modern
methods aimed at developing individual foreign lan-
guage training competence in students of non-language
specialties.

Methods and techniques of the study. The study
employed a set of theoretical and empirical research
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methods. Theoretical methods included analysis, syn-
thesis, comparison and generalization of psychologi-
cal-pedagogical, methodological and linguistic sourc-
es devoted to foreign language training, self-directed
learning and competence-based education.

Among empirical methods, pedagogical observa-
tion, analysis of educational practice, and reflection on
teaching experience in English classes with students of
non-language specialties were used. Special attention
was paid to the analysis of classroom and extracurricu-
lar activities aimed at developing students’ independent
foreign language learning skills, including role-playing
games, communicative tasks, project work, and the use
of digital educational resources.

In addition, descriptive and interpretative meth-
ods were applied to systematize practical recommenda-
tions and to identify effective teaching techniques that
contribute to the formation of students’ motivation for
continuous foreign language self-education. The results
of pedagogical monitoring were used to assess the lev-
el of students’ competence development (reproductive,
interpretive and creative levels).

Presentations of the basic material. The search
for and identification of the best pedagogical technol-
ogies aimed at working with foreign language learners
is determined by the ultimate goals set by educators. In
the scientific literature, they tend to distinguish devel-
opmental, practical, educational and professional goals
[Darling-Hammond, etc. 2017; Richards 2013].

Upon completion of the bachelor’s degree (upon
admission to the master’s program), students must
demonstrate a level of foreign language proficiency of
at least C1, which implies full listening comprehension;
the ability to hold a conversation on any topic, even if it
is not on the list of their own interests; a trained ability
to perceive a large amount of information by ear and the
ability to analyze it simultaneously; the ability to distin-
guish between details, hidden meaning and emotional
mood during a conversation; the ability to write long
texts (longreads) using complex grammatical and lexical
structures. To achieve this result, a significant number of
university teachers use a differentiated approach when
working with students, which involves the formation of
typological groups based on certain differences. Accord-
ingly, they are based on specific issues that are already
being addressed through various individual programs
(student-centered approach). Tactical goals in the learn-
ing process are achieved through the chosen forms and
methods of training, taking into account the content of
the educational material, which in the complex corre-
sponds to the cognitive capabilities of the student.

At the same time, regardless of the initial level
of foreign language proficiency, the organization and
conduct of classes with students of non-language spe-
cialties at higher education institutions should be car-
ried out in accordance with the following theoretical
provisions.

The principle of communicative orientation of
learning. The development of dialogic and monologic
oratory occupies one of the most important niches in
the system of foreign language training. The key is not
only a sufficient vocabulary on various communicative

topics, but also the ability to build syntactic structures
correctly, pronounce them correctly, and place accents
in accordance with the content of the text. That is why, in
foreign language classes, students are offered exercises
in teams, work in pairs, speaking in chains, discussion
conversations, etc. The tasks of uncontrolled speaking
are interesting and unpredictable for the players them-
selves, as they hone reflection, correct and quick re-
sponse to the foreign speaker’s remarks. Reflection is
perceived as a process of self-knowledge by the subject
of internal mental acts and states and is studied in four
main aspects: cooperative, communicative, personal,
and intellectual. Effective feedback is an important
means of reflection in the course of communication in
a foreign language. In group interactions, creating a sit-
uation of arbitrary feedback makes it possible to obtain
more information [Herra, Kulinska 2018, p. 128].

The collective exercise-discussion «Find an ex-
planation» will be effective. Its purpose is to develop
the ability to ask questions and answer them logically.
The peculiarity of the exercise is as follows: students
ask each other absurd questions such as «What is an
invention that doesn't exist yet, but you would invest
one million dollars to help create?», « What is the sil-
liest new holiday you can think of? How would you
celebrate it?», «If an alien landed on Earth, what is
the weirdest thing they would see?», « Would you rath-
er have lobster claws for hands or squid tentacles for
legs?», « Why did swear words get invented if we re not
allowed to say them? » and try to answer them logically.

In addition to the oral tasks themselves, exercises
in functional and pragmatic text analysis proved to be
effective. A prerequisite for their successful completion
is well-developed interpretive skills. Working with a
text involves doing exercises related to its paraphrase.
The paraphrase of the text must contain key words and
convey an extended context; the student can be asked
to replace certain situations, invent or model a different
ending, thereby developing many qualities and mon-
ologue skills. Working with the text, especially at the
stage of improving this kind of skill, is done through
creative exercises (discussing the actions of the char-
acters, critical evaluation of actions and events, etc.).
Taken together, this offers a number of advantages:

Firstly, the text outlines the language situation
quite fully, and the teacher only needs to use it to cor-
rect students’ language utterances and partially modify
them with the help of linguistic exercises.

Secondly, well-chosen texts have a high level of in-
formation content, which means that they determine the
meaningful value of students’ language utterances and
contribute to the realization of educational goals. That
is why we recommend that you take as a basis publica-
tions published in such reputable publications as BBC,
Esquire, The Guardian, The New York Times, etc.

Thirdly, authentic texts of various genres provide
a good speech support, a role model, a basis for com-
posing individually prepared statements according to a
template.

Situational and thematic organization of the learn-
ing material. Mastery of a spoken foreign language is
carried out within the framework of communicative top-
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ics that are preliminarily established by the education-
al program. At the same time, techniques and methods
should be differentiated for different social, cultural and
intellectual groups [Mukasheva, etc. 2024, p. 113—-114].
Role-playing games are a universal and important meth-
od of developing effective interpersonal communication,
as they provide each participant with the opportunity to
actively communicate. In a role-playing game, you can
find out what participants and observers see, hear, and
interpret certain statements and actions.

Role-playing games in English are a mirror for
participants, in which they see themselves through the
eyes of others. This allows them to pay attention to the
dominant ways of communication, listen to the opinions
of others, and learn to assess the positions and needs of
others. Feedback provides educators with information
about the impression that their speech, emotions, and
non-verbal behavior make on others, as well as about
which behavioral patterns and language expressions are
most effective. Minimizing psychological protection in
the process of group work dramatically increases the
ability of each participant to adequately perceive the
feedback provided by all group members (their majori-
ty). Overcoming cognitive and communicative difficul-
ties is perceived as a personal problem, actualizing the
need to review and reassess the existing experience of
communication behavior. For students of non-linguis-
tic specialties, a role-playing game like Talk Show in
YouTube format will be an accessible and useful for-
mat. According to the game, TV hosts in the number of
5-6 people invite a celebrity (actor, musician, scientist,
inventor, businessman, blogger), conduct an interview
with him or her, and then offer to participate in various
games: guess the melody, complete a joke, answer dif-
ficult questions, etc.

Professional format games have an even greater
effect, as they allow students to use theoretical knowl-
edge and practical skills acquired in virtually all dis-
ciplines studied. For example, it would be interesting
for 3—4 year students majoring in social pedagogy to
conduct a role-playing game at an English seminar:
Simulation game «Family problems».

1. Brainstorm possible problems that a family
could have: e. g. parents don’t let children go out late
at night, make them tidy their bedrooms, parents don’t
like their children’s boyfriends / girlfriends.

2. Divide the class into groups of 3—4.

3. Each group is a family and each student is a
family member.

4. Each family has problems and they have to
imagine as many problems as they can (the more they
have, the better it is).

5. Each family explains to the other ones who
they are and what their problems are.

6. Give them 3 minutes to try to solve the prob-
lems (which is obviously not long enough).

7. Ask students to write a letter to «an advice
therapisty» about their problems and ask him for advice
(give them 10—15 minutes).

8. Collect the letters and exchange them (e. g. the
ones from family A to family B, from family B to fam-
ily C).
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9. Tell them they are «advice therapists» and they
have to write back and to give these people some ad-
vice.

10. Collect the letters and redistribute them.

11. Analyze the results.

In turn, among the many communicative
role-playing games used in English classes with law
students, we propose to use the game «In Court» based
on the topic «Judicial Branchy». At the preparatory
stage, students are given a brief description of a crimi-
nal case and their roles (judge, prosecutor, defense at-
torney, defendant, victim, two or four witnesses: one
or two witnesses for the prosecution, the same number
for the defense) and jurors. At home, they have to pre-
pare their speech and simulate a court hearing. The case
may contain the following conditions: 4 burglar broke
into the cottage of a lonely woman who lives in a dis-
tant rural area. The burglary took place at 2 a. m. The
woman, who is a martial arts expert, woke up and real-
ised that someone had broken into her house. She went
downstairs quietly and, without warning, attacked the
burglar. She knocked him unconscious and then, los-
ing control, she kicked him repeatedly. The burglar was
badly injured and spent a long time in hospital recov-
ering. Now the burglar is permanently disabled. The
woman was arrested and is charged with using exces-
sive power [Kostikova, etc. 2019, c. 418].

If students like this kind of exercises, it is ap-
propriate to reinforce the complexity of the role play
with various simulation exercises, involving those stu-
dents who have problems that are focused on solving a
particular task: interviewing a client to determine the
facts related to the claim; interviewing witnesses, legal
evaluation of evidence (increasing vocabulary, expand-
ing professional vocabulary); evaluation of procedural
documents, reports, preparation of appeal documenta-
tion (improving writing skills, eliminating grammatical
errors). Joint projects to demonstrate scientific research
will be useful for physics students, who can be asked to
prepare presentations on the topics: «Development of
the concepts of space, time and space-time from New-
ton to Einsteiny, «Sir Isaac Newton: The Greatest Sci-
entific Mind of All Time.

The principle of activity and socio-cultural ori-
entation of the educational process. In the course of
learning a foreign language, various forms of activity
and interaction in the teacher-student system are used:
explaining the material in class, presentations, writing
articles / theses / essays / letters, speaking at a confer-
ence, communicating with foreign colleagues, watch-
ing videos or listening to audio files [Edwards, etc.
2002]. Teachers understand the importance of not only
mastering a foreign language, but also understanding
the peculiarities of the mentality of peoples living in
English-speaking countries, their customs, traditions,
rules that allow foreigners to feel comfortable both in
remote communication and in visiting such a country.
In turn, the country studies and linguistics component
of foreign language teaching is presented in the cours-
es «Linguistics» and «History of Literature of Eng-
lish-speaking Countries», which are designed to form
students’ value attitudes toward language as a cultural
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phenomenon and to stimulate perception and reflection
of their own values. For students of non-language spe-
cialties, some topics from these disciplines are integrat-
ed into the general English course.

Adherence to the basic principles listed above not
only enhances knowledge of a foreign language, but
also increases interest in self-education in this area. The
competence of individual foreign language improve-
ment is a subjective ability to maintain and systemati-
cally improve the level of foreign language proficiency
within the framework of self-study [Pysarenko 2017,
p- 4]. Accordingly, the main task of the teacher in the
classroom / extra-curricular work with the student is to
help develop the skills of the future specialist in such
a way that he / she has a high degree of motivation for
continuous education and a strong interest in knowl-
edge acquisition. Meanwhile, in their free time from
work and study, educators prefer leisure activities that
are intellectually oriented and, in many cases, focused
on maintaining / improving knowledge. For example,
many foreign language students are very fond of pod-
casts. And it makes sense, because listening to speech
is one of the most difficult, but also the most necessary,
tasks in learning English. By choosing this type of con-
tent, the recipient is given the opportunity to practice
their skills and receive useful information on topics of
interest to them: art, sports, politics, economics, etc.
There are also special educational podcasts created for
foreign language learners (The English We Speak by
BBC Radio with the British version of English, Splen-
did Speaking for students with Upper-Intermediate or
Advanced English levels, the LearnEnglish app by the
British Council with 30 — and 40-minute audio clips
on various topics, Comedy Bang Bang — stand-up pod-
casts, British Council Elementary Podcasts and Easy
Stories in English — recordings in English, mostly fo-
cused on enriching the vocabulary of those who are just
starting to learn a foreign language).

The situation is similar with watching movies in
English. You can practice both with subtitles and ex-
clusively in the original language. Students should be
given certain recommendations in this regard. In par-
ticular, they should not watch a movie in its entirety,
but rather divide it into segments of 10 minutes and
write down unfamiliar words, and then translate them
immediately, because this way the recipient will per-
ceive the meaning of what they hear faster. Of course,
if you cannot understand more than 60% of the words,
it is advisable to turn on English subtitles. In addition
to vocabulary, you should pay attention to intonation,
pronunciation, and the way the dialog or polylogue is
conducted. Before you start watching the movie, you
should set yourself up for the fact that you shouldn’t
translate each line literally, like a simultaneous inter-
preter, but rather catch the main idea. Personally, after
watching an English-language film, you should write a
short essay in which you express your subjective im-
pressions in English, using all the new words you have
learned. It is important to choose only those film prod-
ucts that arouse sincere interest. The result was effec-
tive after watching such films as Law Abiding Citizen,
1+1 Intouchables, The Lion King, and Soul by 3rd year

students of non-language specialties (the vast majority
of students with B1 English level). There are also spe-
cial educational podcasts created for foreign language
learners (The English We Speak by BBC Radio with
the British version of English, Splendid Speaking for
students with Upper-Intermediate or Advanced English
levels, the LearnEnglish app by the British Council
with 30 — and 40-minute audio clips on various topics,
Comedy Bang Bang — stand-up podcasts, British Coun-
cil Elementary Podcasts and Easy Stories in English
— recordings in English, mostly focused on enriching
the vocabulary of those who are just starting to learn a
foreign language).

Equally important is attending conversation
clubs after school hours. Currently, they operate both
at universities and private courses, autonomous pub-
lic or educational organizations that offer a choice of
classes based on the interests and level of knowledge
of the person. It is quite useful because it is not only
about getting out of your communication comfort zone,
but also about listening to English coming from other
people (not just your classmates and teacher). Group
methods of work, such as interactive brainstorming
techniques, roundtables, focus groups, and case studies
during discussions after collective viewing of videos
from TED Talks, Coursera, and Open edX, which are
also practiced in conversation clubs, have a positive
impact on student performance.

Additional thematic online platforms such as Pro-
metheus, EdEra, Coursera, and Udacity are an integral
element of foreign language training in various profiles.
The materials broadcast by speakers in these courses
are professional and analytical, adapted for understand-
ing by bachelor’s and master’s students. As a format
of extracurricular learning, texts and assignments from
these resources perform an ambivalent function: on the
one hand, they allow teachers to find and implement
new data in their work, and on the other hand, they al-
low students to independently absorb information that
requires additional processing and forms an individual
request, i. e. is of interest to specific educators.

Based on the above eclements, three levels of stu-
dents’ foreign language self-learning competence have
been identified: reproductive, interpretive and creative.
Each of these levels has an impact on the development
of students’ self-directed learning.

The reproductive level is characterized by a neg-
ative attitude to creative work and a low level of cog-
nitive interest, which is usually performed only with
the support of the teacher. Interpreting level is aimed
at intensifying self-control and reflection of the student
who actively performs independent work and is able
to choose high-quality and reliable sources of informa-
tion. The creative level (the highest) requires teachers
to be ready to work independently, to be active and
creative, to plan their academic and extracurricular ac-
tivities, to set new goals and to fulfill them creatively.
A teacher at this level is seen as a student’s assistant
who helps facilitate the process of learning a foreign
language and develops student independence.

The above mechanisms for improving students’
foreign language self-study competence in higher edu-
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cation institutions, consisting of target, methodological,
organizational and activity components, allow teachers
to monitor the effectiveness of students’ independent
work [Maiier 2017, p. 7]. Pedagogical monitoring fa-
cilitates the control and evaluation of the formation
of various skills and abilities in students under formal
conditions. It is significantly different from traditional
means of control, as it depends on other components of
the educational process, such as the purpose, content of
the educational material, means, methods and forms,
control and results.

Conclusions. In today’s labor market, a qualified
specialist with the ability to acquire new knowledge
and the ability to solve atypical professional problems
is of particular value. The development of such skills
through traditional teaching is ineffective, and therefore
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y CTY/ICHTIB HEMOBHUX CHeMianbHOCTEH. Y poOoTi JOBeIeHO HEOOXiqHICTh ()OPMYBAaHHS B CTYACHTIB YMIHb 1 HABUYOK CaMo-
CTIHOTO BUBYEHHS IHO3EMHHX MOB, 110 € KJIFOYOBUM €IEMEHTOM YCIHILIHOTO NPo(deciifHOro po3BUTKY B Cy4acHOMY CBiTi. [le-
TAJIHO PO3KPUTO 3MICT IPUHIMITY KOMYHIKaTHBHOT CIIPSIMOBAHOCTI HaBYaHHS, CHTYaTHBHO-TEMAaTHYHOT OpraHi3arlil HaB4aib-
HOTO Marepiaiy, TisITbHICHOTO XapaKTepy Ta COLIOKYJIBTYPHOI OpieHTamii 0cBITHROTO mporecy. CTaTTs MiCTUTh TEOPETHIHUIT
aHaJti3 mpoliieMu, a TAKOXK OMUC MPAKTHIHUX PEKOMEH/IAMiH 111010 (OpMyBaHHs KOMIIETEHTHOCTI CTy/IeHTIB y cdepi iHaAnBIIy-
QJIBHOTO IHIIOMOBHOTO BJJOCKOHAJICHHS; PO3IISHYTO Au(epeHiioBani miaxoau 10 GpopMyBaHHsI KOMIIETEHTHOCTI CTY/ICHTIB,
30KpeMa BUKOPHUCTAHHSI Cy4aCHUX TEXHOJIOTIi B OCBITHOMY IPOIIECi.

BucBiTieHo 0CHOBHI IPUHIMITY OpraHi3auii ayJUTOpHOT pOOOTH CTyAEHTIB 3 iIHO3EMHOI MOBH, A TAKOXK 3aCO0M caMOCTili-
HOTO I IBUIIEHHS PiBHSI BOJIOJIHHS aHIIIMCHKOI0 MOBOIO, 30KpeMa BUKOPHCTAHHS PI3HOMAHITHUX JUKepel iHdopMarii, Takux
SIK ayJIio- Ta BijieoMarepialii, eleKTPOHHI MiJPYyYHHKU i OHJIAWH-KypcH. J[eTanbHO OIHMCaHO METOM HAaBYAHHS, 110 CIIPUSIOTH
(hopMyBaHHIO HABUYOK CaMOCTIfHOTO BHUBUYCHHS 1HO3€MHOI MOBH. Pe3ynbTaTé MOCHiKEHHS 3aCBiAYYIOTh, 110 (hOPMYBaHHS
KOMIIETEHTHOCTI 1H/IMBIIyaJIbHOTO IHIIOMOBHOTO BIIOCKOHAJICHHS € BAYKJIMBUM €JIEMEHTOM NPOdeciiiHOT MiATOTOBKYU CTY/ICHTIB
HEMOBHHX CIICHIaIbHOCTEH. SIK MepCHeKTHBY MOAANBIINX HAYKOBHUX JOCII/UKEHb 3alPOIIOHOBAHO 3IHCHUTH aHai3 3aco0iB
M1€1arOTi9HOr0 MOHITOPHHTY, II0 3aCTOCOBYIOTHCS B ME)KaX HaBYAHHS CTYACHTIB aHIIIIHICHKOT MOBH.

[MpakTnuHe 3HA4YEHHS JOCIIJDKCHHS IOJSArae B MOXJIMBOCTI 3aCTOCYBAaHHS 3allpOIIOHOBAaHMX METOAMYHHX IiIXOMIB
B OCBITHBOMY TIPOIIEC] 3aKJIa/liB BHIOi OCBITH 3 METOO MiJIBUIICHHS €()EKTHBHOCTI CAMOCTIHHOTO iHIIOMOBHOTO HaBYAHHS
CTYICHTIB.

Karwuogi ciioBa: iHIIOMOBHA MTiJITOTOBKA, TI03aayIMTOPHA POOOTA, CAMOOCBITa, KOMYHIKAIlisl, iH/MBIyalbHa IpOrpama.
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